
1MOTIVATION, ENGAGEMENT, AND STUDENT VOICE: PROFESSIONAL DEVELOPMENT SERIES
Copyright © 2014 Jobs for the Future. All rights reserved.

INTRODUCTION
This professional development module was created as part of a partnership between Students at the Center, a Jobs for the 

Future initiative, and the Connecticut Association of Public School Superintendents. Six Connecticut high school teachers 

worked closely with researcher and lead author of “Prioritizing Motivation and Engagement” in Anytime, Anywhere: 

Student-Centered Learning for Schools and Teachers, Dr. Eric Toshalis, and Jobs for the Future staff to engage in a learner-

centered development process resulting in a PD curriculum designed to be delivered in a learner-centered manner. The 

completed PD series consists of four modules of 3-4 lesson hours each, totaling around two full days of PD.

The full professional development series includes:

 > Motivation Module

In this module, participants will explore how teacher behaviors can affect student motivation. The module includes 

an exploration of the malleability of student motivation, explores teacher best practices for motivating students, and 

compares reward/punishment or praise motivation to intrinsic motivation.

 > Engagement Module

In this module, participants will explore definitions and personal experiences with student engagement, review and 

apply research-supported strategies to increase engagement, learn to identify and evaluate engagement, and make 

adjustments to lesson plans and classroom practice to increase student engagement.

 > Self-regulation Module

In this module, participants will learn to identify and support students who struggle with self-regulation. Participants 

will leave these sessions with a teacher-generated document to bring back to the classroom and use with their 

students in support of self-regulation.

 > Student Voice Module

In this module, participants will assess how much student voice is cultivated in their school or district, identify ways to 

support and encourage student voice within the class and school, and define potential barriers to student voice.
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LEARNING OUTCOMES
At the end of this unit, participants will be able to:

 > Understand the difference between growth mindset language and fixed mindset language.

 > Shift their teaching language/comments to foster a growth mindset in students.

ESSENTIAL QUESTIONS
 > How does the language that instructors use in the classroom affect students’ mindset?

 > How do instructors encourage persistence, effort, and hard work?

MATERIALS & RESOURCES
 > Computer 

 > Projector and facilitator slides

 > Research on Motivation handout

 > Mind-Sets and Equitable Education by Carol S. Dweck 

article

 > Fixed vs. Growth Mindset Activity

 > Fixed vs Growth Midnset Activity phrases on slips of 

paper for each group

 > Suggested responses: Fixed- vs. Growth-Mindset 

Phrases

 > Optional Discussion Prompts

 > Growth-Mindset framing

 > Growth-Mindset feedback

TOTAL TIME
 >  1 hour

U
P

D
ATED

 JU
N

E 2015

MOTIVATING GROWTH 

LESSON 2 
By Dave Tristine and Ken Parcella, with Tobie Baker-Wright and Eric Toshalis

http://studentsatthecenterhub.org/?attachment_id=3302
http://www.principals.org/Content.aspx?topic=61219
http://www.mindsetworks.com/websitemedia/resources/growth-mindset-framing-tool.pdf
http://www.mindsetworks.com/websitemedia/resources/growth-mindset-feedback-tool.pdf
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ENGAGE: BUILDING CONNECTION AND PURPOSE

Time Facilitator Steps

10 minutes Cooperative Grouping

Before participants enter, reflect on how to form groups, and clearly convey seating 

arrangements. For example:

 > Place a notecard with a pre-selected group name on each table.

 > Request participants group themselves, but “balance their boat” by including a cross 

section of subjects/grades/roles.

 > Assign random seating by giving participants a symbol matching a symbol on a table.

Think/Pair/Share

Ask participants to think of a time when they were highly motivated to learn something 

despite its difficulty and occasional or frequent setbacks. Pause for a minute to let 

participants conjure that memory.

Then have participants pair up with someone sitting near them and discuss what they 

did, and what they knew or believed carried them through the early klutzy stages of 

learning something new. (Mark time halfway through so participants remember to switch 

speakers.)

Then, share the handout summarizing new research on motivation. Ask participants to 

discuss each statement with their partner in light of the experience they shared in the 

first step.

Ask: What elements of the research ring true in your own experience as a motivated 

learner?

Cooperative 

Grouping is 

important 

in the 

educational and 

professional 

environment. Modeling 

this in the workshop 

can provide ideas for 

participants to use in 

their classrooms.

Carol S. 

Dweck, 

Ph.D., is 

one of 

the world’s leading 

researchers in the field 

of Motivation, and the 

Lewis and Virginia 

Eaton Professor of 

Psychology at Stanford. 

Her research focuses 

on why people succeed 

and how to foster their 

success. Specifically, 

her work highlights the 

critical role of mindset 

in business, sports, and 

education, as well as 

for self-regulation and 

persistence on difficult 

tasks in general. 

Students at 

the Center 

author Eric 

Toshalis 

explains an unexpected 

potential outcome of 

teacher praise.



4MOTIVATION, ENGAGEMENT, AND STUDENT VOICE: PROFESSIONAL DEVELOPMENT SERIES
Copyright © 2014 Jobs for the Future. All rights reserved.

DEEPENING KNOWLEDGE

Time Facilitator Steps

30 minutes Say: We are now going to read an article to help us reflect on the mindsets we help 

cultivate in our classrooms. Some aspects of the article may resonate; some may feel more 

challenging.

Disitribute: Mind-Sets and Equitable Education by Carol S. Dweck

Text Coding

Ask participants to highlight information that stands out to them as they silently read the 

article, and code the text as follows:

 > (ê) claims that confirm the participant’s experience

 > (#) claims that challenge the participant’s perspective, or run contrary to what he or 

she feels from experience

 > (?) questions inspired by the text

 > (r) Other

In their small groups, participants will take turns sharing highlighted passages and their 

reactions to the passage using the coding system. Did the passage inspire questions? Push 

against their experience as practitioners? After sharing the response, other participants 

will add their own comments.

The next person then shares a passage and the process repeats itself until discussion time 

ends.

While 

facilitating 

this 

activity, tell 

participants that you 

will be modeling various 

forms of feedback you 

want them to use in 

their classrooms, forms 

of feedback that move 

beyond the typical and 

highly ineffective forms 

we often use, such as 

saying, “Good job!”, 

“Well done!”, or “You’re 

so smart!”

Alternate Activity:

Due to time constraints, one piloting teacher chose to combine lessons 2 and 3. She began with the 

Engage: Building Connection and Purpose activites from lesson 2. To Deepen Knowledge, she had the group 

split into two and read either the Dweck or Kohn article. The groups were given the assignment to teach 

the content to the other group in any manner they chose. Creativity was encouraged, though participants 

were asked to convey the original intent of the author, not their opinion on the information. This combined 

session ended with the Process & Synthesis activities from Lesson 2.

http://www.principals.org/Content.aspx?topic=61219
http://www.principals.org/Content.aspx?topic=61219
http://www.education.com/reference/article/Ref_Five_Reasons_Stop/
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PROCESS & SYNTHESIS

Time Facilitator Steps

20 minutes Say: Reading research is easy. Applying research to our everyday actions, especially 

when it may contradict our habits, takes effort and thoughtful practice.

Fixed- vs. Growth-Mindset Activity

Each table group should have slips of paper with the fixed/growth mindset phrases on 

them.

Each member of the group should read one of the slips of paper out loud.

The group should then discuss alternate phrases that could be used in the classroom 

that would encourage growth mindset in students.

Repeat with new phrases.

After groups have has time to process, have them present some of the new growth-

mindset phrases to the large group. Each group will choose one phrase to write on the 

easel and be evaluated or modified by the other groups.

Discuss:

 > What fixed-mindset phrases do we hear most often in the classroom?

 > How does it feel to move away from “good job”?

Exit Ticket

Have teachers write quietly on the following prompt. (This is not collected.)

What practices can we use to promote a growth-mindset culture in our classrooms, and 

what traditional approaches might need to shift to support growth mindset?

Piloting 

Teachers 

had 

additional 

time to lead a rich 

discussion based on 

these questions: 

 
> How can a teacher’s 

use of language 

motivate or unmotivate 

student learning? 

What is intuitive or 

counterintuitive about 

this? 

 
> What practices can we 

use to promote a growth 

mindset culture in our 

classrooms? 

 
> What traditional 

approaches might need 

to shift to support 

growth mindset? 

 
> How do we as teachers 

make progress visible to 

students? 

 
> How can we emphasize 

that progress is one 

of the objectives in 

learning?
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MOTIVATING GROWTH IN INTELLIGENCE, LESSON 2 

RESEARCH ON MOTIVATION

RESEARCH ON MOTIVATION

 > Students could help identify factors that might increase their motivation (based on individual’s beliefs, interests, and 

behaviors).

 > Intelligence and achievement motivation are malleable

 > Regardless of their achievement level, the motivation to try is enhanced if the student believes (or is taught to believe) 

that he or she can acquire new skills and improve on existing ones through focus and effort.

 > Even very capable and high-functioning students give up when they come across a difficult task if they believe it is a 

function of ability rather than effort. 

 > Teachers should encourage students to learn to persist and associate their achievement with their effort, not their 

“smartness.” 
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MOTIVATING GROWTH IN INTELLIGENCE, LESSON 2 

FIXED VS. GROWTH MINDSET ACTIVITY

PHRASES THAT MAY ENCOURAGE  
A FIXED MINDSET 

PHRASES THAT MAY ENCOURAGE  
A GROWTH MINDSET

Do you all understand?

This new topic is difficult.

Nope. That is wrong.

Your response is close to the correct response.

Who got the correct answer?

You need to learn this because you will need it later in 

your academic career.

Nice job!

Ok. Quiet down. We have to get through this.

Some students are just better writers than others.

Some students are just better at math than others.

This is the best work you have done all year.
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MOTIVATING GROWTH IN INTELLIGENCE, LESSON 2 

FIXED VS. GROWTH MINDSET PHRASES

PHRASES THAT MAY ENCOURAGE  
A FIXED MINDSET

PHRASES THAT MAY ENCOURAGE  
A GROWTH MINDSET

Do you all understand?

Turn to the person next to you and explain out loud in your own 

words what we learned today, then have them add to it, respond to 

it, or correct it.

This new topic is difficult.
This new topic will take some time to master, but all of you will be able 

to do it with a little time and some effort.

Nope. That is wrong.
Where do you think you might have gone wrong? What should you do to 

improve here?

Your response is close to the correct response.

I really like the effort you’re showing here. To keep improving, you need 

to pay closer attention to __________ . What do you plan to do next? 

How can I help?

Who got the correct answer?

Who struggled somewhat with this one? Good. Where did you struggle? 

Where are you getting stuck? What’s your plan for how to overcome 

that? How can I help?

You need to learn this because you will need it later in 

your academic career.

This is an important skill/concept because knowing it or being able to do 

it will allow you to __________ or to understand _________ .

Nice job!

How do you feel about your accomplishment here? Why? What did 

you do that allowed this level of success? What can I do to continue to 

support you?

Ok. Quiet down. We have to get through this.

Our objective for the day is __________ . We have ___ minutes left 

in the period. I think we should spend the remainder of our time on 

__________, but I want to know what you think too. What do you think 

will most help you to master the objective of the day? Who has a 

suggestion or idea they want to share?

Some students are just better writers than others.

Everyone has to work to train their brains to become good writers. It 

may look like it comes easier to some more than others, but you can’t 

see the time they put in reading and writing over the course of their 

lives that led them to this level of skill. All you see is the outcome, not 

the effort. I guarantee that effort is the key. Practice is the key. Trying 

and improving is the key. No one is born good at anything. Everything is 

learned over time with effort.

Some students are just better at math than others.

Some students have worked harder at math than others and may have 

had more help from others to be successful. Success is a product of 

time and effort and support. We’ve got the time, you have the support—

all you need is the effort.

This is the best work you have done all year.

I can see a difference in this work compared to the work you submitted 

at the beginning of the year. In what areas do you think you’ve 

improved? Why do you think you improved in those areas? What 

conclusions do you derive from these improvements? What plans are 

you making for subsequent improvements next week/semester/year?



9MOTIVATION, ENGAGEMENT, AND STUDENT VOICE: TOOLKIT
Copyright © 2013 Eric Toshalis and Michael J. Nakkula with Jobs for the Future. All rights reserved.

MOTIVATION, LESSON 2 

OPTIONAL DISCUSSION PROMPTS

1. How can a teacher’s use of language motivate or unmotivate student learning? What is intuitive or counterintuitive 

about this?

2. What practices can we use to promote a growth mindset culture in our classrooms?

3. What traditional approaches might need to shift to support growth mindset?

4. How do we as teachers make progress visible to students?

5. How can we emphasize that progress is one of the objectives in learning?
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Students at the Center synthesizes and adapts for practice current research on key components of student-centered approaches to 

learning. Our goal is to strengthen the ability of practitioners and policymakers to engage each student in acquiring the skills, knowledge, 

and expertise needed for success in college and a career. The companion volume Anytime, Anywhere: Student-Centered Learning for 

Schools and Teachers (2013) is now available from Harvard Education Press. This Jobs for the Future project is supported generously by 

funds from the Nellie Mae Education Foundation.

http://hepg.org/hep/book/187
http://hepg.org/hep/book/187
http://hepg.org/hep/book/187

